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Abstract: The growing concern over moral decline, identity fragmentation, and ethical challenges 
in contemporary society has intensified scholarly interest in character education, yet limited 
attention has been given to reconstructing Islamic character education through a comprehensive 
conceptual framework grounded in the Qur'an and Hadith. This study aims to reconceptualize 
Islamic character education by systematically analyzing its philosophical foundations, core 
dimensions, and educational implications through a qualitative concept analysis. Employing a 
qualitative library research design, the study examines primary Islamic sources, including the 
Qur'an and authentic Hadith, alongside contemporary literature on character education and 
moral development. Data were analyzed through iterative processes of concept identification, 
categorization, comparison, and theoretical synthesis to reconstruct an integrated conceptual 
framework. The findings demonstrate that Islamic character education is founded on the 
interconnected principles of fitrah (innate human disposition), tawhid (the unity of 
God), tazkiyah (spiritual purification), and akhlāq karīmah (virtuous character), which 
collectively integrate cognitive, moral, spiritual, emotional, and behavioral dimensions of human 
development. Furthermore, the study identifies substantial conceptual convergence between 
Islamic character education and contemporary theories of moral development while revealing 
the distinctive contribution of Islamic epistemology in positioning spiritual consciousness as the 
foundation of ethical behavior. This study proposes a holistic conceptual framework that 
advances the theoretical discourse on Islamic character education and provides a foundation for 
curriculum development, pedagogical innovation, and character-based educational policies in 
contemporary Islamic educational institutions. 
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Introduction   

Amidst the dynamics of globalization and modernization, the Indonesian nation faces 
serious challenges regarding the declining character quality of the younger generation (Purba et 
al., 2023; Tambak & Sukenti, 2026). This phenomenon is evident in the rise of anti-value behaviors 
such as student brawls, underage smoking, school regulation violations, and low social concern 
among adolescents, reflecting a broad moral crisis within the national and religious context 
(Suhernawati & Chanifudin, 2025). Such a character crisis occurs not only in schools but also 
within families and communities, sparking public concern regarding the nation's future and its 
commitment to noble morality (Alghifary Slamet et al., 2021). Islamic character education based 
on the values of the Qur’an and Hadith (Solihin et al., 2023) is viewed as a strategic solution to 
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these moral issues (Mukti et al., 2023; Tambak et al., 2023). The Qur’an and Hadith contain 
comprehensive ethical principles—such as honesty, responsibility, compassion, patience, and 
social concern—which serve as the ethical and spiritual foundation for noble character (Suriadi, 
2022). These values are not merely theoretical; they are exemplified through the practical 
application of the Prophet Muhammad’s Sunnah as uswah hasanah (the best role model) 
(Hasanah, 2020; Suriadi, 2022; Tambak et al., 2025) . 

Several studies have highlighted the urgency of developing character education based on 
Islamic sources. For instance, research by Fitri (2018) demonstrates that the Qur’an and Hadith 
contain moral teachings regarding human relationships with God, oneself, and the social 
environment, while providing stages and methods for internalizing character through role 
modeling and habituation. Furthermore, Suriadi (2022) emphasizes that character education 
from an Islamic perspective is synonymous with moral education (akhlaq). The ultimate goal of 
this process is the formation of insan kamil (the perfect human), achieved through a gradual 
hierarchy: starting with the cultivation of qalbun salim (a pure heart), leading to ahsani taqwim 
(the best of creations physically and spiritually), and culminating in the totality of human 
perfection. Recent studies also highlight strategies for developing Islamic character values 
through tazkiyatun nafs (purification of the soul), showing the relevance of Qur’anic and Sunnah 
values in supporting students' moral stability in the modern era (Hidayatullah et al., 2025; Safitri 
et al., 2026; Sukenti et al., 2026).  

However, while literature has demonstrated the potential of Islamic character concepts 
(Khairah et al., 2025; Mukti et al., 2023; Nurdiyanto et al., 2023), systematic conceptual and critical 
studies linking theological values from the Qur’an and Hadith with contemporary educational 
practices remain limited. Much empirical research focuses on school implementation or specific 
curricula, yet there is a lack of comprehensive conceptual analysis that bridges modern character 
education theory with classical Islamic foundations. Integrating these two domains is essential to 
meet character education needs that are not only normative but also applicable and relevant to 
contemporary challenges. Therefore, this article is designed to fill this gap through a conceptual 
analysis focusing on: mapping key character values in the Qur’an and Hadith relevant to 
education; connecting these values with modern character education theories, such as the moral 
knowing–feeling–action model; and offering a conceptual framework that serves as a reference 
for curriculum and character education practices today. 

This study aims to strengthen the holistic theoretical foundation of Islamic character 
education, which has previously leaned toward practical implementation without a robust 
conceptual basis. Rather than merely describing values, this research constructs a theoretical 
framework as a methodological foundation for further study and educational intervention. Unlike 
previous studies that either emphasize practical implementation or normative 
interpretation(Khairah et al., 2025; Mukti et al., 2023), this study develops an integrative 
conceptual model that synthesizes Qur'anic values, Prophetic traditions, and Lickona's character 
education framework into a unified theoretical foundation for Islamic character education. This 
model is expected to provide a stronger conceptual basis for curriculum development and 
character education practices in contemporary Islamic education. 

  

Literature review 
Islamic character education is a holistic educational concept rooted in the Qur'an and Hadith 

as the primary sources of Islamic teachings (Suriadi, 2022). It aims to develop akhlāq karīmah by 
integrating spiritual, moral, cognitive, affective, and behavioral dimensions (Yusuf Rendi Wibowo 
& Nur Hidayat, 2022). Its theoretical foundation is based on the concepts of fitrah, which 
recognizes humans' innate moral potential, tauhid, which guides all actions toward obedience to 
Allah, and akhlāq, which represents the manifestation of Islamic moral values in everyday life 
(Agung, 2018). From the perspective of contemporary education, this study employs Thomas 
Lickona's character education framework, consisting of moral knowing, moral feeling, and moral 
action (Lickona, 1992). This framework complements the Islamic perspective by explaining that 
character formation involves understanding moral values, internalizing them as personal 
commitments, and consistently practicing them in daily life. Accordingly, Lickona's theory 
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provides an analytical framework for synthesizing Qur'anic and Prophetic values within 
contemporary Islamic character education. 

Previous studies have demonstrated that Islamic character education has been widely 
discussed from various perspectives, including conceptual analysis, educational implementation, 
and curriculum development (Khairah et al., 2025; Mukti et al., 2023; Pakpahan & Habibah, 2021). 
However, the existing literature reveals that most studies emphasize either the normative 
foundation of Islamic values or their practical implementation in educational settings, while 
limited attention has been given to developing an integrative theoretical framework that connects 
Islamic epistemology with contemporary character education theories. 

Khairah et al. (2025), in Islamic Character Education Based on the Qur’an and Hadith (A 
Conceptual Analysis Study), examined character education through selected Qur'anic verses, 
particularly Surah Luqman (31:12–14) and Surah At-Taubah (9:119), together with several 
Hadith focusing on filial piety and honesty. Although the study successfully identifies essential 
Islamic moral values, its conceptual scope remains limited because it analyzes only a small 
number of Qur'anic and Prophetic sources without constructing a comprehensive theoretical 
framework of Islamic character education. Similarly, Mukti et al. (2023) investigated the 
implementation of Qur'an- and Hadith-based character education at SMP Plus Darul Ilmi Murni. 
Their findings indicate that character education is implemented through intracurricular, 
extracurricular, and school-supporting programs. Nevertheless, the study primarily views 
character education as a process of religious habituation and institutional practice, without 
critically integrating contemporary character education theories with the classical Islamic 
concept of akhlaq. 

Nurdiyanto et al. (2023) explored the role of religious habituation in developing students' 
character by employing Lickona’s character education theory and referring to Surah Al-Qashash 
(28:77). Although the research demonstrates the relevance of Qur'anic values to character 
formation, it remains largely normative and practical. The relationship between Islamic ethical 
principles and Lickona’s moral knowing, moral feeling, and moral action framework is not 
examined critically from an Islamic epistemological perspective. Furthermore, Alinafiah & 
Sumanti (2024) analyzed character education in modern Islamic boarding schools using the 
framework of eighteen national character values. While the study provides valuable insights into 
character development practices, its conceptual orientation is predominantly based on national 
and secular educational values, giving limited attention to the systematic conceptualization of 
Islamic primary sources, particularly the Qur'an and Hadith, as the foundation of character 
education. Pakpahan & Habibah (2021) examined the management of Islamic Religious Education 
curricula in fostering students' religious character. Their study emphasizes curriculum planning, 
implementation, and evaluation through a conventional educational management approach. 
However, it does not integrate contemporary character education theory with Islamic 
epistemological foundations, resulting in a conception of religious character that is largely limited 
to ritual practice and habituation rather than holistic moral development. 

Overall, previous studies have confirmed the importance of Islamic character education in 
educational institutions. Nevertheless, most existing research either concentrates on practical 
implementation or discusses selected Islamic values without establishing a comprehensive 
conceptual relationship between the Qur'an, Hadith, and modern character education theories. 
This gap highlights the need for a more integrative conceptual analysis that synthesizes Islamic 
theological foundations with contemporary educational frameworks. Such integration is expected 
to strengthen the theoretical basis of Islamic character education and provide a more 
comprehensive reference for curriculum development and educational practice. Therefore, this 
study positions Islamic character education within an integrative theoretical perspective by 
combining the foundational concepts of fitrah, tauhid, and akhlāq karīmah with Lickona's 
character education theory. This theoretical framework serves as the basis for analyzing and 
synthesizing character values derived from the Qur'an and Hadith. 
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Method 
This research employs a qualitative approach through a library research design. This 

method was selected because the study aims to analyze and synthesize the concept of character 
education derived from the Qur’an and Hadith and its relevance to contemporary character 
education theories, without involving field data collection (Mestika, 2018). The data sources for 
this study consist of primary and secondary data. Primary data includes verses from the Qur’an 
and the Hadith of Prophet Muhammad صلى الله عليه وسلم related to character education values, such as honesty, 
responsibility, justice, patience, compassion, and exemplary conduct (uswah). Secondary data 
comprises scientific articles, academic books, and relevant previous research, particularly from 
journals specializing in Islamic education and character education. 

Data collection was conducted through documentation study by searching, identifying, and 
classifying relevant literature based on the themes of Qur’an and Hadith-based character 
education. The literature was selected based on criteria of topical relevance, source credibility, 
and the recency of the publication. Data analysis utilizes the content analysis method. The 
analytical stages involve data reduction through the selection of relevant verses, Hadiths, and 
literature; the categorization of character values; the interpretation of meaning based on 
normative and pedagogical contexts; and a conceptual synthesis with modern character education 
theories, specifically the aspects of moral knowing, moral feeling, and moral action. The validity of 
the data is maintained through source triangulation, comparing findings from the Qur’an, Hadith, 
and scientific literature, as well as ensuring analytical consistency across sources to derive valid 
and comprehensive conclusions. 

  

Results  
The content analysis of the Qur'an, Hadith, and relevant literature reveals a coherent 

framework of Islamic character education. The findings indicate that the identified character 
values are conceptually interconnected and can be systematically synthesized within both Islamic 
educational principles and contemporary character education theory. 

 
Mapping key character values in the Qur’an and Hadith and their relation to modern theory 

The Qur’an asserts that the ultimate goal of education is the formation of God-fearing 
individuals (muttaqin) (QS. al-Baqarah [2]: 21–22). Prophet Muhammad also emphasized inner 
consciousness (niyyah) as the foundation of every action (Ṣaḥīḥ al-Bukhārī, No. 1; Ṣaḥīḥ Muslim, 
No. 1907) (Yusuf Rendi Wibowo & Nur Hidayat, 2022). Religious values (faith and piety) relate to 
modern theory through: moral knowing (understanding the concept of faith and life’s purpose); 
moral feeling (cultivating fear of Allah/khauf and hope/rajā’); and moral action (consistency in 
worship and moral daily behavior) (Lickona, 1992). Thus, religious values function as an inner 
control that transcends external monitoring. Honesty (sidq) is explicitly commanded in QS. al-
Taubah [9]: 119 and affirmed by the Prophet as the path to goodness and heaven (Ṣaḥīḥ Muslim, 
No. 2607). In modern terms, this involves: moral knowing (conceptual understanding of right and 
wrong), moral feeling (guilt/moral conscience), and moral action (truthfulness in speech and 
academic integrity) (Lickona, 1992). Responsibility (amānah) is presented as a moral burden in 
QS. al-Aḥzāb [33]: 72. The Prophet stated that betraying trust is a sign of hypocrisy (Ṣaḥīḥ al-
Bukhārī, No. 33). This aligns with moral knowing (awareness of obligations), moral feeling (moral 
commitment), and moral action (fulfilling tasks and holding trust). 

Justice is strictly ordered in QS. al-Naḥl: 90 and al-Mā’idah: 8, even toward enemies. This 
value is supported by various Hadiths (Bukhari No. 2446; Thabrani) and the Prophet’s practice of 
justice toward Ikrimah bin Abu Jahal. This aligns with Lickona’s framework: moral knowing 
(understanding justice principles), moral feeling (empathy toward injustice), and moral action 
(fairness in decisions)(Lickona, 1992). Empathy and Compassion (raḥmah) are central, as the 
Prophet was sent as a mercy to the worlds (QS. al-Anbiyā’: 107; Sunan at-Tirmidzi, No. 1924). This 
integrates into Lickona's theory through perspective-taking (knowing), empathy (feeling), and 
prosocial behavior (action)(Lickona, 1992). Similarly, patience and discipline (sabr) are 
emphasized in QS. al-Baqarah: 153 and Hadiths on self-control (Bukhari No. 6114). This 
strengthens student self-regulation and resilience. Finally, tolerance and respect (tasāmuḥ) are 
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rooted in QS. al-Ḥujurāt: 13 and the Prophet's interactions with non-Muslims (Bukhari No. 3166), 
forming the basis for democratic and inclusive citizenship.  

 
Integrating Islamic character education with modern character theory 

Ontologically, while modern theory (Lickona, 1992) views humans as rational-social beings, 
Islam views humans as fitri beings with moral potential (al-fiṭrah) and ethical responsibility as 
servants (‘abd) and vicegerents (khalīfah)(Agung, 2018); (Lickona, 1992); QS. al-Baqarah [2]: 30. 
Epistemologically, Islamic character education places the Qur’an and Hadith as the primary 
sources, where universal values are understood as rational articulations of normative 
principles(Agung, 2018). Axiologically, while modern theory focuses on ethical citizenship, Islam 
adds a transcendental dimension—seeking Allah’s pleasure and happiness in the hereafter (QS. 
al-Qaṣaṣ [28]: 77). Pedagogically, the integration of moral knowing, feeling, and action aligns with 
Islamic methods of uswah ḥasanah (exemplary conduct), ta‘wīd (habituation), and murāqabah 
(moral self-monitoring) (Lickona, 1992; Suhernawati & Anwar, 2025). Furthermore, high-quality 
character education requires meticulous planning and the utilization of digital media, such as 
interactive dawah videos and multimedia Qur'an applications (Riinawati, 2022; Rahimi et al., 
2025). 

These findings also extend previous studies by demonstrating that the relationship between 
Islamic character education and modern character education is complementary rather than 
contradictory. While Lickona's framework explains the cognitive, affective, and behavioral 
dimensions of character formation, the Qur'an and Hadith provide the theological and ethical 
foundations that give these dimensions transcendental meaning. Consequently, the proposed 
framework not only reinforces the relevance of Islamic values in contemporary education but also 
offers a conceptual reference for curriculum development, teacher education, and character-
building programs in Islamic educational institutions. The synthesis of the reviewed literature 
reveals that Islamic character education based on the Qur'an and Hadith comprises nine core 
character values: religiosity (īmān and taqwā), honesty (ṣidq), responsibility (amānah), justice 
('adl), empathy and compassion (raḥmah), patience and self-discipline (ṣabr), tolerance 
(tasāmuḥ), exemplary conduct (uswah ḥasanah), and habituation (ta'wīd). These values 
consistently emerge from the Qur'an, Hadith, and previous studies as the fundamental 
components of Islamic character education. The findings further indicate that these nine values 
form a holistic framework encompassing spiritual, moral, personal, and social dimensions, 
providing a conceptual foundation for integrating Islamic character education with contemporary 
character education theory. 
 

Discussion  
The findings demonstrate that Islamic character education is not merely a collection of 

religious moral values but constitutes a coherent educational framework rooted in the Qur'an and 
Hadith. Unlike previous studies, which predominantly focused on practical implementation in 
schools or normative interpretation of selected Islamic texts, this study conceptually synthesizes 
Qur'anic values, Prophetic traditions, and Lickona's character education theory into a unified 
framework. This synthesis highlights that Islamic character education possesses a comprehensive 
epistemological foundation capable of addressing contemporary educational challenges while 
maintaining its theological authenticity. 

These findings enrich and extend previous studies on Islamic character education. While 
Khairah et al. (2025) primarily identified character values from selected Qur'anic verses and 
Hadiths, the present study develops a more comprehensive conceptual synthesis by integrating 
broader Qur'anic and Prophetic foundations with contemporary character education theory. 
Likewise, unlike Mukti et al. (2023), who emphasized the practical implementation of character 
education in school settings, and Nurdiyanto(Nurdiyanto et al., 2023), who applied Lickona's 
framework without critically examining its Islamic epistemological basis, this study proposes an 
integrative theoretical model that systematically connects the concepts of fitrah, tauhid, and 
akhlāq karīmah with the dimensions of moral knowing, moral feeling, and moral action. This 
contribution provides a stronger conceptual foundation for future research and the development 
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of Islamic character education curricula (Tambak et al., 2024; Baihaqi et al., 2026; Sukenti & 
Tambak, 2023). 

Based on these findings, this study proposes an integrative model of Islamic character 
education that recognizes the fitri potential of human beings, employs universal character values 
to contextualize the moral principles of the Qur'an and Hadith, integrates civic virtues with a 
transcendental orientation based on taqwa, and promotes holistic pedagogical strategies that 
encompass cognitive, affective, spiritual, and behavioral dimensions of character development. 
This synthesis transforms character education from a secular moral project into a process of 
forming the "perfect human" (insān kāmil) who is rooted in tradition yet relevant to modern 
challenges (Amalia et al., 2026; Tambak et al., 2025; Chapakiya et al., 2025). 

An important implication of these findings is that Islamic character education should be 
understood as an epistemological project rather than solely as a pedagogical intervention 
(Khodijah et al., 2025; Parina et al., 2025; Syarifah et al., 2026). Contemporary character education 
literature frequently conceptualizes character as a set of psychological dispositions, civic virtues, 
or social competencies developed through educational experiences (Syarifah et al., 2026; 
Hafizallah, 2024; Mujahada & Rohmatullah, 2025; Muallimin et al., 2026). In contrast, the present 
study demonstrates that Islamic character education derives its coherence from the ontological 
relationship between human beings, divine revelation, and moral responsibility (Khodijah et al., 
2025; Mardiah & Napratilora, 2021; Parina et al., 2025). Character formation is therefore 
inseparable from tawhid, which provides the ultimate ethical orientation for knowledge, behavior, 
and social interaction (Parina et al., 2025; Adnan et al., 2026; Arif et al., 2023; Muhajir et al., 
2025). This epistemological perspective broadens existing theories of character education by 
introducing transcendental accountability as the foundation of moral agency, thereby extending 
character education beyond individual virtue formation toward spiritual and existential 
responsibility (Parina et al., 2025; Sukenti & Tambak, 2020; Adnan et al., 2026; Khodijah et al., 
2025).  

The findings also contribute to the ongoing international discourse concerning the 
relationship between religion and character education in multicultural societies (Arif et al., 2023; 
Parina et al., 2025; Hafizallah, 2024). Rather than presenting Islamic character education as an 
exclusive religious model, the reconstructed conceptual framework reveals substantial 
convergence between Islamic ethical principles and universally recognized character values, 
including honesty, justice, compassion, responsibility, respect, and social solidarity (Syarifah et 
al., 2026; Mujahada & Rohmatullah, 2025; Sukenti & Tambak, 2023; Adnan et al., 2026). However, 
the analysis further demonstrates that these universal virtues acquire deeper educational 
meaning when embedded within the Qur'anic worldview, where ethical conduct is motivated not 
only by social expectations but also by conscious devotion to God (taqwa) (Khodijah et al., 2025; 
Mardiah & Napratilora, 2021; Alhamuddin et al., 2025). Consequently, Islamic character 
education provides a distinctive contribution to global character education by integrating 
universal human values with spiritual consciousness, enabling moral education to address both 
social cohesion and personal transcendence (Parina et al., 2025; Adnan et al., 2026; Syarifah et al., 
2026).  

Another noteworthy contribution of this study lies in its multidimensional 
conceptualization of character development (Syarifah et al., 2026; Parina et al., 2025; Khodijah et 
al., 2025). The reconstructed framework indicates that effective Islamic character education 
cannot be achieved through isolated moral instruction or the transmission of religious knowledge 
alone (Mujahada & Rohmatullah, 2025; Hafizallah, 2024; Adnan et al., 2026). Instead, character 
formation emerges from the dynamic interaction among epistemological understanding, spiritual 
cultivation, emotional internalization, ethical habituation, and social participation (Syarifah et al., 
2026; Alhamuddin et al., 2025; Parina et al., 2025; Tambak & Sukenti, 2023). This 
multidimensional perspective challenges reductionist approaches that evaluate character 
primarily through observable behavior or cognitive moral reasoning (Parina et al., 2025; Adnan 
et al., 2026; Arif et al., 2023; Astuti et al., 2026). It suggests that sustainable character development 
requires educational environments capable of integrating curriculum, pedagogy, institutional 
culture, family engagement, and community participation within a coherent value system 
grounded in Islamic teachings (Rizqi et al., 2025; Syarifah et al., 2026; Mujahada & Rohmatullah, 
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2025). Such an integrated perspective offers a more comprehensive foundation for designing 
educational policies and practices that respond to increasingly complex moral challenges in 
contemporary society (Parina et al., 2025; Alhamuddin et al., 2025; Adnan et al., 2026).  

Finally, this study advances the theoretical discourse by proposing Islamic character 
education as a dynamic and adaptive conceptual framework rather than a fixed normative 
doctrine (Parina et al., 2025; Khodijah et al., 2025; Arif et al., 2023; Abdullah et al., 2026; Tambak 
et al., 2023). The synthesis of Qur'anic principles, Prophetic traditions, and contemporary 
character education theory demonstrates that Islamic educational philosophy possesses 
considerable capacity to engage constructively with modern educational thought without 
compromising its theological authenticity (Adnan et al., 2026; Syarifah et al., 2026; Hafizallah, 
2024). This conceptual flexibility enables Islamic character education to respond to emerging 
challenges associated with digital transformation, artificial intelligence, globalization, 
environmental ethics, and cultural pluralism while remaining anchored in the enduring principles 
of fitrah, tawhid, tazkiyah, and akhlāq karīmah(Sholihan, 2025; Parina et al., 2025; Adnan et al., 
2026). Accordingly, the framework proposed in this study provides not only a theoretical 
foundation for future empirical research but also a strategic reference for curriculum reform, 
teacher education, and educational policymaking aimed at cultivating ethically responsible, 
spiritually grounded, and globally competent Muslim citizens (Yasin et al., 2025; Sholihan, 2025; 
Alhamuddin et al., 2025; Syarifah et al., 2026).  

 

Conclusion  
This study reconceptualizes Islamic character education as a comprehensive educational 

paradigm grounded in the epistemological foundations of the Qur'an and Hadith while engaging 
constructively with contemporary character education theory. Rather than viewing character 
education as the transmission of moral values or religious norms alone, the findings demonstrate 
that Islamic character education constitutes an integrated framework that unites fitrah (innate 
human disposition), tawhid (the unity of God), tazkiyah (spiritual purification), and akhlāq 
karīmah (virtuous character) into a holistic process of human development. The analysis further 
reveals substantial conceptual convergence between Qur'anic ethical values—including honesty, 
justice, responsibility, compassion, patience, and tolerance—and the dimensions of moral 
knowing, moral feeling, and moral action proposed in contemporary character education. At the 
same time, the study identifies a distinctive contribution of Islamic educational philosophy by 
positioning spiritual consciousness and accountability before God as the ultimate foundation of 
moral agency. The principal theoretical contribution of this study lies in the development of an 
integrative conceptual framework that bridges classical Islamic intellectual traditions with 
contemporary theories of character education. This framework extends existing scholarship by 
demonstrating that Islamic character education encompasses interconnected epistemological, 
spiritual, cognitive, affective, behavioral, and social dimensions, thereby offering a more 
comprehensive understanding of character formation than approaches centered exclusively on 
psychological or civic perspectives. Consequently, the study contributes to the growing 
international discourse on religion and character education by presenting Islamic educational 
philosophy as a dynamic, theoretically robust, and globally relevant paradigm for moral and 
human development. 

Practically, the proposed framework provides a strategic foundation for curriculum design, 
pedagogical innovation, teacher professional development, and educational policy within Islamic 
educational institutions. Effective implementation requires the systematic integration of Qur'anic 
and Prophetic values into curriculum content, teaching and learning processes, school culture, 
leadership practices, family engagement, and community partnerships. Such a multidimensional 
approach is expected to cultivate learners who are intellectually competent, ethically responsible, 
spiritually grounded, and socially engaged while remaining responsive to the moral challenges 
posed by globalization, digital transformation, and cultural pluralism. Future research should 
empirically validate the proposed conceptual framework across diverse educational settings and 
examine its effectiveness in fostering sustainable character development in both Islamic and 
multicultural educational contexts. 
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