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Abstract: The persistence of teacher-centered and memorization-oriented approaches in fiqh 
education has limited students’ conceptual understanding and critical engagement with Islamic 
legal knowledge, particularly within contemporary digital contexts. This study aims to examine 
the implementation of a deep learning pedagogical approach in fiqh instruction at the Madrasah 
Tsanawiyah level and its impact on students’ conceptual understanding and critical thinking 
skills. Employing a qualitative case study design, data were collected through classroom 
observations, in-depth interviews, and document analysis involving teachers and students at 
madrasah tsanawiyah. The findings reveal that deep learning fosters an interactive, contextual, 
and student-centered learning environment, significantly enhancing students’ ability to analyze 
legal sources, relate fiqh concepts to everyday practices, and engage in collaborative reasoning. 
Despite these positive outcomes, the study is constrained by limited infrastructure, the absence 
of quantitative validation, and varying levels of teacher readiness. These limitations suggest the 
need for institutional support and professional development to sustain pedagogical 
transformation. The study implies that integrating deep learning with Islamic educational values 
can strengthen both cognitive and ethical dimensions of learning. The novelty of this research lies 
in conceptualizing deep learning as a holistic Islamic pedagogical framework that integrates case-
based inquiry, digital literacy, and value internalization in fiqh education. 
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Introduction 

In this modern era, the learning process requires students not only to receive information, 
but also to analyze, internalize, and apply that knowledge in everyday situations. In this context, 
learning strategies must be implemented to provide meaningful, reflective, and comprehensive 
learning experiences. Nevertheless, the reality in this field is that the study of law at some 
madrasas, including MTs, remains teacher-centered and focused on memorizing legal texts and 
their interpretations (Rizki & Achadi, 2024; Tambak et al., 2025; Abdullah et al., 2025). Santiani 
(2025), argues that education should focus on learning experiences that are enlightening, 
meaningful, and enjoyable to help students achieve a more comprehensive conceptual 
understanding. A fun learning approach uses elements of games, stories, and collaboration 
integrated with deep learning principles to foster conceptual understanding, deep reflection, and 
the transfer of knowledge to real-world situations (Andayanie et al., 2025; Firdaus et al., 2025; 
Chapakiya et al., 2025; Tambak & Sukenti, 2024). To effectively adapt to various global challenges, 
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Indonesia’s education system requires innovative teaching methods that focus not only on 
curriculum aspects but also consider how education is delivered.  

One learning method that is currently receiving increased attention is deep learning, as 
taught by Abdul Mu'ti, Minister of Primary and Secondary Education. According to the research 
by Khotimah & Abdan (2025), the deep learning approach itself is not a new concept; the term has 
been in use since 1976. The deep learning model was first introduced by Marton and Säljö in 1976; 
it is a learning approach that emphasizes a comprehensive understanding of the meaning and 
relationships between concepts. According to Wijaya et al., as cited in the research by Riyadi et al. 
(2025), deep learning (DL)-based learning models can be used for personalized adaptive 
education systems.  

Deep learning methods are designed to foster a deeper understanding of topics through 
comprehensive learning experiences, in which students become more emotionally and 
intellectually engaged in their educational journey (Tambak et al., 2024; Namora et al., 2025; 
Rasyidi et al., 2025). These methods aim to transform the conventional approach to learning 
which often prioritizes rote repetition and memorization of information into a more holistic and 
critical-thinking-oriented learning experience. In Indonesia, the implementation of deep learning 
is closely linked to the principles of the Merdeka Curriculum, which emphasizes freedom in 
learning and a focus on project-based learning (Sukenti & Tambak, 2025; Yasin et al., 2025). This 
curriculum provides students with the opportunity to explore learning topics in a more contextual 
and in-depth manner, in line with their interests and potential. Therefore, the deep learning 
approach, which prioritizes meaningful and mindful learning experiences, is highly suitable for 
implementation in the Indonesian education system (Widodo et al., 2025; Sukenti & Fauzan, 
2024).  

Although this method offers great potential for improving the quality of education, there are 
challenges that cannot be ignored in its implementation in Indonesia. One of the main challenges 
is the lack of adequate educational infrastructure, particularly in remote areas. Many schools in 
Indonesia still lack the necessary facilities to support technology-based learning, which is a crucial 
element of the deep learning method (Tambak & Sukenti, 2024; Rasyidi et al., 2025; Chapakiya et 
al., 2025). Therefore, while there are many benefits to this method, these challenges must first be 
addressed to ensure its successful implementation. Additionally, the readiness of educators is 
another key factor influencing the success of deep learning. Teachers in Indonesia often face 
difficulties in implementing new learning methods, particularly those requiring a more dynamic 
and technology-focused approach. Deep learning-based education requires educators not only to 
understand the content but also to possess the ability to create deep and meaningful learning 
experiences for students. 

The situation in most madrasahs shows that the teaching of fiqh often focuses on lectures 
and memorization. This affects students’ ability to think critically and apply legal principles to 
everyday situations. In Madrasah Tsanawiyah, a common problem is poor student performance, 
which hinders in-depth learning. Students lack the courage to ask questions and struggle to 
conduct in-depth analysis of scholars’ opinions. The fiqh subject, which is part of the Islamic 
Religious Education curriculum, is quite complex. This is because fiqh instruction does not focus 
solely on knowledge (cognitive aspect) but also encompasses attitudes (affective aspect) and 
skills (psychomotor aspect). Fiqh has its own distinct characteristics and is often considered 
difficult by students because it requires a deep understanding as well as the ability to apply 
religious values in daily life. The theoretical nature of the material often makes students less 
interested in studying it (Nafiisah et al., 2025; Tambak et al., 2018; Firdaus et la., 2025; Namora et 
al., 2025). 

Based on Handayani & Fauzi (2023), conventional fiqh education leads to a decline in 
students’ conceptual understanding. This study proposes an innovative approach using deep 
learning methods in fiqh instruction, particularly in the chapters on purification (Thaharah), ritual 
cleansing (Istinja’), and types of impurities. This method provides students with the opportunity 
to observe and examine real-life situations, search for and analyze relevant fiqh evidence, and 
strengthen their critical thinking skills in addressing future challenges they may encounter. 
According to research Maulana et al. (2024), notes that active learning helps students better 
understand fiqh material through their participation in discussions, debates, and practical 
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activities. Additionally, Ismail et al. (2024), highlight that the effectiveness of the demonstration 
method can enhance students’ motivation in studying purification (thaharah) material. 
Meanwhile, in the study by Debrianti et al. (2025), the importance of the teacher’s role in helping 
students understand purification practices through a contextual and participatory approach is 
emphasized. These findings reinforce the importance of using deep learning methods in fiqh 
studies. 

Based on the above, this study aims to analyze the implementation of deep learning in the 
fiqh curriculum at MTs Mizanul Kubra. MTs Mizanul Kubra is an educational institution located in 
Cengkeh Turi Village, Binjai Utara Subdistrict, Binjai Municipality (North Sumatra), ZIP Code 
20747. This school was established on the initiative of the Ralas Ananda Foundation to foster 
religious life, particularly among the working-class community. During the period 2011–2022, 
this Islamic boarding school experienced significant growth, including the implementation of life 
skills education for students. With a focus on education for orphans and religious instruction, MTs 
Mizanul Kubro functions as an educational institution that integrates Islamic teachings with the 
social needs of the surrounding community. This institution was established and intended as a 
means of spreading compassion to the less fortunate through charity and educational support for 
orphans, particularly those from underprivileged families, who require an education equivalent 
to MTs and MA levels.  

Close attention is given to how students develop deep understanding through case analysis, 
exploration of Islamic legal principles, group discussions, and learning reflections. This study not 
only offers more relevant teaching methods but also provides practical contributions to fiqh 
teachers in the development of learning materials and assessment strategies that align with the 
requirements of the Merdeka Curriculum. By combining deep learning and problem-solving, this 
study provides teachers with the opportunity to design learning experiences that connect fiqh 
with students’ social realities, while helping to develop their integrity, critical thinking, and 
collaborative skills. Thus, this study is expected to provide new insights into how fiqh instruction 
can be transformed into a more vibrant, meaningful, and applicable experience through the 
integration of a deep learning approach. Additionally, the findings of this study are also expected 
to serve as a reference for teachers, schools, and other researchers in developing more effective 
and relevant learning innovations tailored to the needs of today’s students.  

Previous research has shown that the study of fiqh in Islamic schools should not focus solely 
on the memorization of legal texts, but should also encourage students to develop a deep 
conceptual understanding and the ability to relate Islamic law to their daily lives. Consequently, 
this approach emphasizes the interconnectedness of deep conceptual understanding, the 
interconnection of ideas, reflection on meaning, and the application of knowledge to real-world 
contexts (Ramsden, 2003; Tambak & Sukenti, 2025; Gusrianto et al., 2025; Abdullah et al., 2025; 
Widodo et al., 2025). However, in practice, fiqh instruction in various madrasahs is still dominated 
by lecture-based methods and teacher-centered approaches, resulting in students tending to be 
passive and lacking critical thinking skills when analyzing contextual fiqh issues. Several studies 
have also discussed the application of active learning methods and deep learning approaches in 
education; however, research specifically examining the implementation of deep learning 
methods in fiqh instruction at the Madrasah Tsanawiyah level remains relatively limited, 
particularly studies that explore the integration of real-world case analysis, the search for 
evidence from the Qur’an and hadith, and the utilization of digital resources in the learning 
process.  

Furthermore, in today’s digital age, students are frequently exposed to various religious 
information from social media that may not necessarily have a strong scholarly foundation; thus, 
a learning approach is needed that can equip students with deeper analytical skills and a more 
profound understanding of fiqh. For these reasons, this study was conducted to analyze the 
implementation of deep learning methods in fiqh instruction at MTs Mizanul Kubro Binjai as an 
effort to enhance conceptual understanding, critical thinking skills, and the application of Islamic 
legal principles in daily life.  Furthermore, this study highlights the novelty of the shift in the 
learning paradigm from the original teacher-centered approach to a student-centered one. In this 
context, teachers no longer function as the sole source of knowledge but rather as facilitators who 
guide, direct, and organize students’ understanding. This transformation of roles contributes to 
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the more effective development of students’ critical thinking, communication, and collaboration 
skills within the Fiqh learning process. 

 
 

Literature Review 
Deep learning methods 

Deep learning is an innovative approach that emphasizes the need for learners to 
understand, integrate, and connect knowledge with real-world experiences, thereby fostering a 
comprehensive conceptual understanding within them. In the context of educational 
transformation, deep learning is not merely a teaching approach focused on mastering subject 
matter but also a foundation for developing more reflective, critical, and applied ways of thinking 
(Fullan et al., 2018; Tambak et al., 2025; Firdaus et al., 2025). Santiani (2025), explains that deep 
learning requires mindful, meaningful, and joyful learning experiences so that students do not 
merely memorize but truly understand the meaning of a concept. The Qur’an encourages 
humanity to reflect deeply on knowledge and derive wisdom from every piece of knowledge 
learned. This is as stated by Allah in Surah Shad, verse 29:  

 

بّـَرُوٓا۟ ءَايـَتِٰهِۦ وَليِـَتَذكََّرَ أوُ۟لُوا۟ ٱلْْلَْبٰـَبِ    كِتٰـَبٌ أنَزلَْنٰـَهُ إِليَْكَ مُبٰـَرَكٌٌۭ ل يَِدَّ
 
Which explains that the Qur’an was revealed so that people might reflect on its verses and 

thereby draw lessons for those of sound mind. This principle indicates that the learning process 
in Islam emphasizes not only the textual mastery of knowledge but also a deep understanding 
capable of fostering critical thinking and practical application in daily life. Suwandi et al. (2024), 
add that this approach fosters higher-order thinking skills such as analysis, creativity, and 
problem-solving—core competencies in modern educational processes. Key concepts in deep 
learning include mindful learning, which helps students truly understand how they learn and take 
control of their own motivation and engagement (Currie, 2020).  

When students understand their preferred learning styles, they can develop more effective 
methods for understanding and applying the material. This awareness also helps students better 
self-regulate their learning, enabling them to independently overcome academic challenges 
(Malecka et al., 2022). This aligns with Vygotsky (1978), constructivist theory, which states that 
learning is most effective when students can connect new information to real-world experiences 
they have encountered. The key to the success of a teaching-learning process is creating a learning 
environment that encourages every student to be active and collaborative in their learning. In the 
context of fiqh education, the deep learning method helps students connect Islamic legal concepts 
with the realities of daily life, making their understanding more practical, meaningful, and long-
lasting. 
 
Fiqh learning  

Learning is the assistance provided by educators to facilitate the process of mastering 
knowledge and skills, as well as the development of attitudes and beliefs in students. In other 
words, fqih learning is a process that helps students understand the subject of fiqh well. The 
objective of fiqh learning is for students to be able to comprehend, understand, and apply Islamic 
Law, which plays a vital role in daily life, both in religious practices and other aspects. Islamic law 
guides people in their worship and also influences how they live, work, and interact with others 
(Abdillah Syukur, 2020). Fiqh education plays a vital role in building students’ understanding of 
Islamic teachings, particularly those related to Sharia laws and their application in daily life. The 
process of learning fiqh in madrasahs does not only focus on mastering legal material but also 
aims to develop critical, analytical, and reflective thinking skills. Therefore, students are expected 
to deeply understand the principles of Islamic Sharia, consider various issues they face, and make 
decisions in accordance with the values of Islamic teachings.  

At the Madrasah Tsanawiyah level, the study of fiqh serves as the primary foundation for 
fostering an understanding of Islamic law that is not only consistent with the texts of Islamic 
teachings but also relevant to the developments and challenges of modern life (Suhartini et al., 
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2023). However, the reality on the ground shows that fiqh curriculum in various madrasahs, 
including MTs, still prioritizes a teacher-centered approach and focuses on memorizing legal texts 
along with their supporting evidence. Students are more often directed to memorize legal 
provisions without being given sufficient opportunity and space to explain the rationale, wisdom, 
and implications of those provisions. This situation makes students more passive, less skilled in 
analyzing complex fiqh issues, and unable to develop critical thinking skills effectively. This 
situation is reinforced by research by Debrianti et al. (2025), which reveals that the teacher’s role 
is crucial to success in the practice of thaharah, especially when learning is contextualized within 
real-life situations and examples. 

 
The digital age 

Today, humanity is experiencing rapid technological advancements in the digital age. The 
availability of sophisticated modern tools to help with daily tasks has made life easier for people. 
Without technology, it would be difficult for people to survive. The digital age refers to an era in 
which all activities that support daily life have become easier thanks to technological 
advancements (Zis et al., 2021). Year after year, Information and Communication Technology 
(ICT) has developed at a rapid pace, encompassing both hardware and software. One of the major 
changes brought about by advancements in Information and Communication Technology (ICT) is 
a significant transformation in the field of education (Mustari, 2023). According to Jean 
Baudrillard, as cited in Study Asharudin (2023), thanks to advanced technology, contemporary 
society can be described as a society living in the postmodern era, where people no longer focus 
so much on what they need, but rather prioritize their appearance and lifestyle as a means to 
achieve their goals. This increasingly diverse lifestyle is the result of rapid advances in 
communication and information technology, which have driven the general public to enter the 
world of information technology, offering a variety of benefits, challenges, and opportunities 
(Wijaya & Mashud, 2020). 

In this rapidly advancing digital era, the world of education faces serious and increasingly 
complex challenges in its efforts to create effective and meaningful learning processes (Nafiisah 
et al., 2025). Therefore, learning methods or approaches are needed to address learning 
challenges, particularly in this digital era. In the digital age of education, institutions, educators, 
learners, and parents must be prepared to promote and utilize computer-based technologies. This 
digital approach to education offers numerous benefits, including increasingly modern curricula, 
improved learning outcomes through digital data analysis, the creation of engaging collaborative 
learning environments, and easier assessment of student performance. The integration of this 
technology enables more personalized adaptive learning, allowing materials to adapt to each 
student’s pace and learning style. Furthermore, the use of digital media significantly contributes 
to the development of 21st-century skills—such as critical thinking and creativity—that are 
highly sought after in the workplace. Therefore, the shift toward digital-based education is no 
longer merely an option; it is essential for producing a competitive workforce. 

 
Method 

This study employs a qualitative approach using the case study method as the primary 
framework for analyzing the application of the deep learning approach in fiqh instruction at MTs 
Mizanul Kubro. The qualitative approach was chosen because it provides the researcher with the 
opportunity to explore learning phenomena in a natural and contextual manner, in line with the 
characteristics of qualitative research that emphasize meaning, experience, and direct interaction 
between the researcher and the research subjects. Abdullah et al. (2022), explain that qualitative 
methods are used to deeply understand social phenomena through observation, interpretation, 
and analysis of issues in the field. Qualitative research methods are based on the philosophy of 
positivism or post-positivism and are used to study natural environments. The researcher plays a 
key role as an instrument in this process.  

The subjects of this study consist of fiqh teachers and ninth-grade students at MTs Mizanul 
Kubro Binjai. Research informants were selected using purposive sampling, which involves 
selecting informants based on specific considerations relevant to the research objectives. The 
primary informants in this study are a fiqh teacher named Mrs. Astika Mayasari, S.Si, and 10 ninth-
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grade students who actively participate in the fiqh learning process in the classroom. The criteria 
for selecting informants included: (1) teachers who teach fiqh and apply a deep learning approach 
in the learning process; and (2) students who actively participate in discussions, case analyses, 
and fiqh learning activities. This study was conducted during the odd semester of the 2025/2026 
academic year at MTs Mizanul Kubro, located in Binjai City, North Sumatra. 

Data collection utilized a combination of techniques known as triangulation. Data analysis 
was conducted inductively, meaning it began with specific observations and moved toward 
broader patterns. The research findings focused more on understanding the meaning behind the 
findings than on making generalizations (Sugiyono, 2019). Data collection techniques included 
observation, interviews, and documentation. Primary data was obtained through in-depth 
interviews with fiqh teachers and several students to gain a broader understanding of their 
learning experiences. Damayanty Syamsul et al. (2023), state that the use of data collection 
techniques is necessary to enhance the credibility and relevance of research findings. Meanwhile, 
secondary data was collected from syllabi, lesson plans, worksheets, activity photos, field notes, 
and academic literature related to deep learning, Islamic pedagogy, and the development of 
critical thinking, with source triangulation used to ensure the validity and reliability of the data.  

The data analysis process was conducted through the stages of data reduction, data 
presentation, and drawing conclusions, as described Wada et al. (2024), data reduction was 
performed by selecting significant information from the results of observations and interviews, 
then organizing it into themes consistent with the research objectives. Conclusions were then 
drawn gradually throughout the course of the research. To ensure the validity of the data, the 
researcher applied triangulation of sources and methods, so that the data obtained would be 
reliable and accurately reflect classroom learning conditions and situations (Wada et al., 2024). 
 

Result 
The purpose of implementing deep learning methods in fiqh education   

Deep learning is an innovative approach that emphasizes the need for learners to 
understand, integrate, and connect knowledge with real-world experiences, thereby fostering a 
comprehensive conceptual understanding within students. According to Tsingos et al. (2015), 
deep learning is often presented as a core concept or learning approach that influences the entire 
education system in terms of the level of understanding, as distinct from individual learning styles. 
Broadly speaking, the implementation of deep learning methods in fiqh education aims to foster 
conceptual understanding of the subject matter, particularly in the study of fiqh. 

The primary goal of implementing deep learning is to shift students’ focus from surface 
learning (mere memorization) toward deep understanding. In the context of fiqh, this objective is 
crucial. Furthermore, the subject of fiqh does not focus solely on knowledge (cognitive aspect) but 
also encompasses attitudes (affective aspect) and skills (psychomotor aspect). Consequently, 
students require deep understanding as well as the ability to apply religious values in daily life. 
The deep learning method is also considered capable of enhancing digital literacy and information 
literacy skills related to learning. As observed at the research site, students are often exposed to 
superficial or misleading religious content on social media. Through the deep learning method, 
teachers strive to equip students with digital literacy skills. Moreover, the implementation of the 
deep learning method bridges the gap between theory and practice, particularly in daily life.  

The results of the observation indicate that deep learning approaches can invigorate the 
classroom atmosphere during fiqh lessons. There was a noticeable increase in student 
participation in responding to opening questions, particularly when the lesson material was 
linked to daily activities, such as the use of water for ritual purification, the method of Istinja', and 
the identification of various types of impurities. Student interest increased because the lesson 
began with questions relevant to their lives, so that they did not merely listen to the teacher’s 
explanations but also reflected on or visualized concrete, real-life examples drawn from their 
personal experiences. Researchers are conducting in-depth interviews with teachers and 
students—as key sources of information—in addition to relying on observational data, in order 
to gain a more comprehensive picture of the implementation of deep learning methods in Fiqh 
education. These interviews aim to explore experiences, perceptions, and direct reactions to the 
learning processes taking place in the classroom. Consequently, the data obtained is not only 
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descriptive but also reflective and contextual, based on the experiences of the subjects studied. As 
expressed by Mrs. Astika Mayasari, a law teacher:  
 

"In the past, fiqh instruction tended to rely on lectures and rote memorization, but now there 
is a greater emphasis on discussion using this in-depth learning method. This method helps 
students relate the material to their daily lives, such as in the case of thaharah or light cleaning 
of unclean items. Questions and case studies are very effective for exploring students’ 
understanding, and our role as teachers is now that of facilitators guiding students’ thought 
processes. However, there are sometimes obstacles, such as differences in critical thinking 
abilities or time constraints. However, after using the deep learning method, students became 
more active in classroom discussions and were able to relate the material to their daily lives. “ 

 
This is also consistent with the findings of a study conducted by Wafa et al. (2025), which 

found that the application of the deep learning method brings significant changes in how teachers 
teach. Furthermore, the group discussions conducted by the students were very active; they 
critically connected religious values with social phenomena occurring around them. The group 
discussion phase revealed a significant increase in collaboration, with each group analyzing real-
life case studies, such as how to purify clothing from impurities or the types of water permissible 
for wudu. The students then searched for evidence from the Qur’an, Hadith, and the opinions of 
scholars using textbooks and digital sources. They divided responsibilities into different roles: 
some gathered references, some conducted analyses, and others formulated conclusions. This 
demonstrates that understanding develops not in isolation, but through the exchange of ideas 
with peers, which fosters critical thinking skills. 

 
The implementation process of deep learning methods in fiqh education  

Based on observations at MTs Mizanul Kubro, the implementation of the deep learning 
method in fiqh instruction takes place through the stages of planning, implementation, and 
evaluation. 

 

In this study, we systematically implement deep learning methods by selecting materials 
closely related to daily life—such as taharah and impurity—to create syllabi and lesson plans 
through teacher planning, implementation, and evaluation, while also designing discussion 
activities, case studies, and problem-solving exercises to foster a deep understanding of fiqh 
concepts. In contrast to previous studies, which tended to be conceptual or fragmented, this study 
integrates three stages as a whole by focusing on fiqh materials—such as thaharah and 
uncleanness—that are contextually close to students’ daily lives, ensuring that learning is more 
relevant and meaningful. The process begins with learning during the implementation stage, 
where students’ questions regarding purification are followed by group discussions analyzing 

Figure 1. Stages of the Deep Learning Method Implementation 
Process in Fiqh Instruction in the Digital Age at MTs Mizanul Kubro 
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their personal experiences, leading to the formulation of arguments. These three elements 
provide a space not only for the theoretical understanding of fiqh concepts but also for cultivating 
critical analytical skills to examine Islamic law more comprehensively based on the Quran, Hadith 
discussions, and scholarly opinions. Teachers act as facilitators who guide discussions, reinforce 
concepts, and correct misunderstandings, fostering active, dynamic, and interactive learning.  

The process of implementing deep learning in Fiqh instruction, as illustrated in the research 
findings, demonstrates systematic stages oriented toward meaningful learning. Instruction begins 
with contextual questions linking Fiqh material to students’ real-life experiences, such as the 
practice of purification in daily life. This stage aligns with the principle of Iqra’ and the 
development of critical thinking as contained in QS. Al-'Alaq: 1–5: 

 

راَۡ بِِسۡمِ رَبِ كَ  نۡسَانَ مِنۡ عَلَق   ۝ الَّذِىۡ خَلَقَ اقِـۡ راَۡ وَرَبُّكَ الۡۡكَۡرَمُ    ۝خَلَقَ الِۡۡ  ۝ الَّذِىۡ عَلَّمَ بِِلۡقَلَمِ   ۝ اقِـۡ
نۡسَانَ مَا لََۡ يَـعۡلَمۡ  ۝عَلَّمَ الِۡۡ  

 
Meaning: “Read in the name of your Lord who created. He created man from a clot of blood. 
Read, for your Lord is the Most Generous. Who taught (man) with the pen. He taught man what 
he did not know. 
 
As the verse above emphasizes the importance of reading, studying, and understanding 

deeply. Furthermore, Fiqh learning based on discussion through real-life case studies is conducted 
by presenting contextual problems relevant to students’ lives, such as the case of a toddler who 
urinated on a prayer mat and was only rinsed with water without being washed repeatedly. The 
teacher uses this case as a starting point to assess the alignment of the practice with Fiqh legal 
rulings, then divides the students into groups to identify the type of impurity, trace the evidence 
from the Qur’an and Hadith, and examine the opinions of scholars regarding the proper method 
of purification. During the exploration phase, students used textbooks and digital resources to 
distinguish between categories of impurity such as mukhaffafah, mutawassithah, and 
mughallazhah, and to analyze whether the toddler had consumed food other than breast milk or 
not.  

The results of the discussion are then presented and responded to among groups in a 
scientific dialogue forum led by the students, while the teacher acts as a facilitator who clarifies 
arguments and reinforces conclusions based on sound reasoning. Through this process, students 
not only grasp concepts theoretically but also integrate fiqh principles with daily life practices, 
systematically and reflectively developing critical, argumentative, and collaborative thinking 
skills. Consequently, learning becomes more active, contextual, and meaningful—aligning with 
the principle of Tafaqquh fiddin as outlined in Surah At-Taubah: 122. According to Ibn Kathir, 
Tafaqquh fiddin is the study of what Allah has revealed to His Messenger, listening to what has 
happened to humanity and what Allah has revealed to them; broadly speaking, this concept aims 
to encourage Muslims to deepen their understanding of religion comprehensively. 

 
 

Figure 2. Stages of Implementing the Deep 
Learning Method During the Discussion Phase 
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The evaluation phase was conducted through comprehensive authentic assessment, 

including written tests, discussions, attitude assessments, and evaluations of students’ practical 
worship skills, always accompanied by reflection at the end of each lesson. Observation results 
indicate that students not only master basic concepts but are also able to interpret, compare, and 
apply fiqh principles in daily life. Overall, the implementation of the deep learning method has 
proven effective in fostering contextual, collaborative, and reflective learning. This success is 
evident in the improved quality of fiqh education at the Madrasah Tsanawiyah, where students 
are encouraged not only to understand the theory but to internalize it through direct experience. 
This method has successfully shifted the learning paradigm from one that was previously teacher-
centered to one that is student-centered. Consequently, this approach fosters a more critical and 
practical character in students as they practice Islamic law. 

 
Learning assessment is conducted systematically and continuously through an authentic 

assessment approach that covers three domains: cognitive, affective, and psychomotor. In the 
cognitive domain, teachers administer written tests based on contextual case studies to measure 
students’ ability to identify problems, analyze types of laws, and present arguments based on 
verses from the Qur’an, Hadith, and the opinions of scholars. In the affective domain, evaluation is 
conducted through observation during discussion sessions, using an attitude assessment rubric 
to evaluate active participation, respect for others’ opinions, responsibility, and ethical 
argumentation. In the psychomotor domain, teachers conduct practical assessments, such as 
demonstrations of purification rituals or the removal of impurities according to fiqh regulations, 
using clear and structured rubrics. Additionally, individual and class-wide reflection activities are 
conducted at the end of the lesson to determine the level of understanding, difficulties 
encountered, and feedback on the learning process. Through this mechanism, evaluation serves 
not only as a tool to measure learning outcomes but also as a means for continuous improvement 
in enhancing the quality of students’ contextual and practical understanding and application of 
fiqh. 

At the end of the lesson, the evaluation showed that the students’ understanding of fiqh 
concepts had improved and become more structured. A number of students successfully 
connected theoretical foundations with real-world practices around them; for example, when 
discussing the purifying nature of holy water, they related it to situations at home, in the mosque, 
or at the wudu station, as well as at school. Additionally, the students were confident enough to 
challenge and critique analyses from other groups using relevant fiqh arguments based on the 
textual evidence and texts they had studied. These research findings are also consistent with the 
study by Saadah et al. (2025), which states that the application of the deep learning method 
demonstrates improvements in several key indicators of critical thinking skills, including: the 
ability to independently identify fiqh-related issues; the ability to analyze Islamic legal sources 
logically and systematically; and the ability to critically evaluate the opinions of Islamic scholars. 

In general, the implementation of deep learning can foster an active learning environment 
by successfully creating a dynamic, interactive, and relevant learning setting. These findings align 

Figure 3. Results of Applying Deep Learning 
Methods to Fiqh Instruction at MTs Mizanul Kubro 
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with the opinion of one of the ninth-grade students, who noted that deep learning methods in the 
study of Islamic law are very interesting.  
 

“In my opinion, learning through discussion is more interesting than simply memorizing, 
because I understand the reasoning behind Fiqh law, which allows me to gain a deeper 
understanding than just listening to the teacher’s explanations. Furthermore, I have the 
courage to ask questions and express my own opinions, and since the material is relevant to 
daily life, it is easy to understand. However, I still find it difficult to identify points for discussion 
and analyze cases independently.” 

 
Direct observations reveal that students not only master foundational material and 

concepts but also possess the ability to interpret, compare, and apply the principles of fiqh in their 
daily lives. In this process, the mentor teacher plays a crucial role as a facilitator who guides the 
discussion and reinforces students’ understanding, without taking over the learning process. This 
positive shift in students’ learning behavior serves as significant evidence that this deep learning 
approach is effective in improving the quality of students’ fiqh learning at the madrasah. 
 

Discussion 
The findings of this study indicate that the implementation of deep learning in fiqh education 

represents a significant shift from traditional teacher-centered pedagogy toward a more constructivist 

and student-centered paradigm. This transformation is consistent with contemporary educational theory, 

particularly the notion that meaningful learning occurs when students actively construct knowledge 

through engagement and reflection rather than passive reception (Fullan et al., 2018; Tsingos et al., 

2015). Within the framework of Islamic education, this shift aligns with the principle of tafaqquh fī al-

dīn, which emphasizes deep understanding and the internalization of religious knowledge. The Qur’anic 

concept of tadabbur further reinforces this orientation by encouraging critical reflection on revealed 

knowledge. Empirically, the increased student participation observed in this study suggests that deep 

learning fosters higher-order thinking skills and conceptual understanding. These findings are in line 

with previous research demonstrating that student-centered approaches significantly enhance critical 

thinking and engagement (Rasyidi et al., 2025; Saadah et al., 2025). Thus, the study confirms that 

pedagogical transformation is essential for improving the quality of fiqh education. 

Moreover, the use of real-life case analysis in fiqh instruction illustrates the effectiveness of 

contextual learning in bridging theory and practice. This approach reflects the principles of situated 

learning, where knowledge is constructed through authentic experiences and social interaction (Lave & 

Wenger, 1991). In Islamic pedagogy, such an approach is closely related to the concept of ‘ilm nāfi‘, 

which prioritizes knowledge that is applicable and beneficial in daily life. The integration of cases 

related to thaharah demonstrates how abstract legal concepts can be internalized through practical 

application. Additionally, the collaborative discussion model reflects the Islamic value of shūrā, which 

emphasizes collective reasoning and dialogue. Research in educational psychology has shown that 

collaborative learning enhances both cognitive and metacognitive development (Malecka et al., 2022). 

The findings of this study support this argument by showing increased student engagement and 

analytical ability during group discussions. Therefore, contextual and collaborative learning emerges as 

a key component in effective fiqh instruction. 

The transformation of the teacher’s role from knowledge transmitter to facilitator represents 

another critical finding of this study. This shift is consistent with socio-constructivist theory, particularly 

Vygotsky’s concept of the Zone of Proximal Development, which highlights the importance of guided 

interaction in learning (Vygotsky, 1978). In the context of Islamic education, this role aligns with the 

concept of murabbi, a teacher who nurtures students’ intellectual and moral development. The findings 

indicate that when teachers act as facilitators, students become more active and confident in expressing 

their ideas. However, the study also reveals challenges related to teacher readiness and pedagogical 

competence. This is consistent with previous studies showing that teacher professional development is 

a key factor in the success of innovative learning approaches (Tambak & Sukenti, 2025; Widodo et al., 

2025). Without adequate training and support, the implementation of deep learning may not achieve 

optimal results. Therefore, strengthening teacher capacity is essential for sustaining pedagogical 

innovation. 
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The integration of digital resources in fiqh learning further highlights the relevance of technology 

in contemporary Islamic education. The use of digital platforms to access Qur’anic and Hadith 

references reflects the growing importance of digital literacy in the learning process. This finding aligns 

with research indicating that technology-enhanced learning can improve access to information and 

support personalized learning experiences (Mustari, 2023; Wijaya & Mashud, 2020). However, from an 

Islamic perspective, the use of technology must be guided by ethical considerations to ensure the 

authenticity and validity of knowledge. The concept of hikmah is particularly relevant in this context, 

as students must be able to critically evaluate information obtained from digital sources. The study 

shows that deep learning can facilitate this process by encouraging analytical thinking and reflection. 

This is particularly important in the digital era, where students are exposed to diverse and sometimes 

unreliable religious content. Therefore, integrating digital literacy with Islamic values is crucial for 

developing responsible and critical learners. 

Another important aspect highlighted in this study is the use of holistic assessment strategies that 

encompass cognitive, affective, and psychomotor domains. This approach is consistent with Bloom’s 

taxonomy, which emphasizes the integration of knowledge, skills, and attitudes in the learning process 

(Sukenti et al., 2025). In Islamic education, this reflects the concept of insān kāmil, which aims to 

develop balanced individuals with comprehensive competencies. The use of authentic assessment 

methods, such as practical demonstrations and reflective activities, indicates a shift toward more 

meaningful evaluation practices. Research has shown that authentic assessment enhances students’ 

ability to apply knowledge in real-life contexts (Sukenti & Tambak, 2020). Furthermore, reflective 

activities align with the Islamic principle of muhāsabah, which encourages self-evaluation and 

continuous improvement. The findings suggest that such assessment practices contribute to deeper 

learning and character development. Therefore, evaluation should be viewed as an integral part of the 

learning process rather than merely a measurement tool. 

Despite these positive findings, the study also identifies several challenges in the implementation 

of deep learning. These include limited infrastructure, time constraints, and variations in students’ 

critical thinking abilities. Such challenges are consistent with previous research highlighting the 

difficulties of implementing innovative pedagogies in resource-constrained environments (Tambak & 

Sukenti, 2024; Rizki & Achadi, 2024). From an Islamic perspective, these challenges can be understood 

within the framework of ijtihād, which emphasizes continuous effort and adaptation in addressing new 

problems. The variability in student readiness also indicates the need for differentiated instruction to 

accommodate diverse learning needs. Additionally, the lack of longitudinal data limits the ability to 

assess the long-term impact of the approach. Therefore, future studies should adopt more robust research 

designs to address these limitations. Addressing these challenges is essential for ensuring the 

sustainability of deep learning implementation. 

In conclusion, this study contributes to the development of Islamic education by demonstrating 

the effectiveness of deep learning in enhancing fiqh instruction. It shows that integrating cognitive, 

affective, and contextual dimensions of learning can create more meaningful and transformative 

educational experiences. This aligns with the broader goals of Islamic education, which aim to develop 

individuals who are intellectually competent and morally grounded. The findings also highlight the 

importance of combining traditional Islamic values with modern pedagogical approaches. Future 

research should explore the scalability of this approach across different educational contexts. 

Additionally, further studies are needed to examine its long-term impact on students’ intellectual and 

spiritual development. Ultimately, this study reinforces the need for a holistic and integrative approach 

to Islamic education in the contemporary era. 

 
 

Conclusion 
This study aims to analyze the implementation of deep learning methods in fiqh instruction 

at MTs Mizanul Kubro, in response to the challenge of unsatisfactory student performance in this 
subject, which is considered complex. The deep learning method was implemented to shift the 
focus from surface learning to deep understanding, in line with the student-centered and project-
based principles of the Merdeka Curriculum. The application of this method proved capable of 
creating a highly engaging and transformative classroom environment, fostering increased 
participation and the development of critical thinking skills among students. Students are 
encouraged to analyze cases, identify legal principles, and connect Islamic legal concepts (such as 
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thaharah and najis) to their daily lives, making their understanding of fiqh more practical and 
meaningful. Observations reveal significant collaboration during group discussions, where 
students effectively share responsibilities for gathering references and formulating conclusions.  

The process of implementing deep learning at MTs Mizanul Kubro follows three main 
stages: planning, implementation, and evaluation. During the planning stage, teachers select 
materials that are relevant to students’ lives and design in-depth case studies and problem-solving 
activities. The implementation stage begins with a prompt question relevant to real-life 
experiences, sparking reflection, and is followed by an intensive group discussion to analyze the 
case study and identify the legal basis from various sources, including digital ones. Teachers act 
as facilitators, guiding the discussion and correcting misconceptions, ensuring the creation of an 
active and dynamic learning environment. Improved understanding is evident in students’ ability 
to interpret, compare, and apply fiqh principles in a structured manner, such as relating the 
concept of the purifying nature of clean water to situations at home or school. Additionally, 
students demonstrate the courage to challenge and critique other groups’ analyses with fiqh 
arguments supported by relevant evidence, indicating the development of solid critical thinking 
skills. 

The implications of this study suggest that deep learning is an effective approach for 
improving the quality of fiqh education, as this method bridges the gap between fiqh legal theory 
and its practical application in daily life. Although it offers great potential, this study also 
highlights significant challenges that must be addressed, including the need for adequate 
educational infrastructure and teachers’ professional readiness to adopt more dynamic, 
technology-based methods in the digital age. These challenges are particularly relevant given that 
conventional fiqh learning processes are often still dominated by lecture-based and rote-
memorization methods. Practically, this research makes a significant contribution to fiqh teachers 
in designing contextual learning experiences and assessment strategies aligned with the 
requirements of the Merdeka Curriculum. Overall, deep learning has proven to foster students’ 
integrity, critical thinking, and collaborative skills, transforming fiqh into a more vibrant and 
practical learning experience, and serving as a benchmark for future learning innovations. 

 

Declarations 
Author contribution statement 
Contributions of the authors in this article: First author, contributed as concepts and drafters of 
the article, data analyzers, interpreters, writing the manuscript and critically revising the article; 
Second author, as the critically revising the article, and editing of the language of manuscript, 
collecting data and critically revising the article. All authors agree to take responsibility for all 
aspects of this work. Both authors contributed equally and approved the final version of the article 
for publication. 

 

Funding statement 
There is no funding for this research. 
 

Data availability statement 
The datasets generated and/or analysed during the current study are available from the 
corresponding author upon reasonable request. 

 
Declaration of interests statement 
The authors declare that they have no known competing financial interests or personal 
relationships that could have influenced the work reported in this paper.  

 

Declaration of use artificial intelligence 
The author uses generative artificial intelligence in this paper for the data analysis process. 
 

Acknowledgment 
We want to thank to Department of Islamic Religious Education, Faculty of Tarbiyah and Teacher 
Training, Institut Syekh Abdul Halim Hasan Binjai, Sumatera Utara, Indonesia, who have 



Doi: https://doi.org/10.25299/al-thariqah.2026.vol11(1).27570 

67 
 

supported this research well. The resulting scientific work can be a trigger to bring up better 
works in the future. 
 
 

References 
Abdullah, M. R., Muhamad, F. N., Hj Abdullah, Z., Amonov, B., & Yaakob, M. A. (2025). Exploring the 

mediating effect of academic self-efficacy on metacognitive awareness and students’ 
academic writing skill in Islamic higher education. Journal of Instruction and Islamic 
Religious Education, 1(2), 135-152. https://doi.org/10.63826/jiire.v1i2.175 

Abdillah Syukur, T. (2020). Fiqh Learning (Hanafi (ed.); 1st ed.). Patju Kreasi. 
Abdullah, K., Jannah, M., Aiman, U., Hasda, S., Fadilla, Z., Taqwin, M., Ardiawan, K. N., & Sari, M. E. 

(2022). Quantitative Research Methodology. Muhammad Zaini Publishing Foundation, 3(2). 
Andayanie, L. M., Adhantoro, M. S., Purnomo, E., & Kurniaji, G. T. (2025). Implementation of Deep 

Learning in Education: Towards Mindful, Meaningful, and Joyful Learning Experiences. 
Journal of Deep Learning, 1(1), 47–56. https://doi.org/10.23917/jdl.v1i1.11157 

Asharudin, R. (2023). An Analysis of Jean Baudrillard's Thoughts on Simulation and Reality in the 
Context of the Digital Age. Mountain Djati Conference Series, 24, 905–921. 

Chapakiya, A., Abdullah, A. R., Mohamad Salleh, M. N., Luthfi, S., & Panjalu, G. F. (2025). 
Development of higher order thinking skill for students in madrasa southern Thailand: 
Engaging case-based learning methods. Journal of Instruction and Islamic Religious 
Education, 1(2), 121-134. https://doi.org/10.63826/jiire.v1i2.174 

Currie, H. N. (2020). Mindful Well-Being and Learning. Journal of Chemical Education, 97(9), 2393–
2396. https://doi.org/10.1021/acs.jchemed.0c00777 

Damayanty Syamsul, T., Guampe, F. A., Amzana, N., Alhasbi, F., Yusriani, Y., Yulianto, A., Ayu, J. D., 
Widakdo, G., Virgantari, F., Halim, H., & Naryati, N. (2023). Quantitative Research Methods: 
Theory And Application. Publisher of Tahta Media, SE-Catalog of Books. 
https://tahtamedia.co.id/index.php/issj/article/view/526 

Debrianti, I. A., Akbar, M. N., & Cahyanto, B. (2025). The Role of Fiqh Teachers in Improving 
Understanding of Thaharah Practice in Grade VII Students of MTs Negeri 02 Malang. 
Vicratina: Journal of Religious Science, 10(3), 176–187. 

Firdaus, F., Siregar, A. S., Abdullah, B. bin, Belbekkai, D., & Jumrodah, J. (2025). The accuracy of 
developing professional madrasah teachers: Seen from gender and teacher certification in 
the future profession. Journal of Instruction and Islamic Religious Education, 1(1), 15-
28. https://doi.org/10.63826/jiire.v1i1.3 

Fullan, M., Quinn, J., & McEachen, J. (2018). Deep learning: Engage the world change the world. 
Corwin Press. https://doi.org/10.4135/9781506359151 

Gusrianto, G., Zakarya, Z., Mahfuzh, T. W., Ali, A., & Simbolon, B. R. (2025). Innovation of madrasa 
teacher teaching: Transformation of teacher teaching creativity through performance and 
motivation engagement in teaching and learning. Journal of Instruction and Islamic Religious 
Education, 1(2), 71-86. https://doi.org/10.63826/jiire.v1i2.8 

Handayani, F., & Fauzi, F. (2023). Obstacles Faced by Digital Natives in Searching for Information. 
Shaut Al-Maktabah : Journal of Libraries, Archives and Documentation, 15(1), 31–39. 
https://doi.org/10.37108/shaut.v15i1.766 

Ismail, M., Yunus, M., Soleh, S., & Yuni Lestari, N. (2024). Increasing Student Learning Motivation 
through the Application of the Demonstration Method in Fiqh Thaharah Learning at MTs 
Hidayatud Diniyah. Impressive: Journal of Education, 2(4), 130–139. 
https://doi.org/10.61502/ijoe.v2i4.116 

Khotimah, D. K., & Abdan, M. R. (2025). Analysis of Deep Learning Approaches to Increase the 
Effectiveness of PAI Learning at SMKN Pringkuku. Indonesian Journal of Education and 
Learning (JPPI), 5(2), 866–879. https://doi.org/10.53299/jppi.v5i2.1466 

Lave, J., & Wenger, E. (1991). Situated learning: Legitimate peripheral participation. Cambridge 
University Press. https://doi.org/10.1017/CBO9780511815355 

Malecka, B., Boud, D., & Carless, D. (2022). Eliciting, Processing and Enacting Feedback: 
Mechanisms for Embedding Student Feedback Literacy Within the Curriculum. Teaching in 
Higher Education, 27(7), 908–922. https://doi.org/10.1080/13562517.2020.1754784 

https://doi.org/10.63826/jiire.v1i2.175
https://doi.org/10.63826/jiire.v1i2.174
https://doi.org/10.63826/jiire.v1i1.3
https://doi.org/10.63826/jiire.v1i2.8


Doi: https://doi.org/10.25299/al-thariqah.2026.vol11(1).27570 

68 
 

Maulana, M. H., Reza Ahmad Zahid, & Sri Susanti Tjahja Dini. (2024). Implementation of Active 
Learning Method in Fiqh Learning (Case Study at Ma’had Aly Lirboyo Kediri). Journal of 
Research in Islamic Education, 6(2), 132–140. https://doi.org/10.25217/jrie.v6i2.5531 

Muhajir, M., Ghani, A. R. bin A., Sukenti, D., Syarif, M., & Widodo, W. (2025). Islamic ethics, identity 
processes, and project-based learning method for madrasah teachers: A phenomenological 
approach. Journal of Instruction and Islamic Religious Education, 1(1), 1-
13. https://doi.org/10.63826/jiire.v1i1.2 

Mustari, M. (2023). Information and communication technology in education management (M. 
Taufiq Rahman (ed.); First). Gunung Djati Publishing Bandung. 

Nafiisah, Z., Al-Anshori, T., & Muslim, M. (2025). Development of Mentimeter-Based Interactive 
Learning Media in Student Acceptance in Fiqh Subject Grade VIII Islamic Junior High School 
Al-Ma'arif 01 Singosari. Vicratina: Religious Scientific Journal, 10(6). 

Namora, D., Tambak, S., Hayati, N., Yunita, Y., & Astuti, D. (2025). Forming Excellent Teachers: 
Integration of Social Competence and Makārim Al-Sharī'ah Ethics in Madrasahs. Al-Tarbawi 
Al-Haditsah: Jurnal Pendidikan Islam, 10(2), 381-404. 
https://doi.org/10.24235/tarbawi.v10i2.19674  

Namora, D., Amril, A., Zamsiswaya, Z., Mounadil, A. I., Yasin, M. D. H. bin F., Hamzah, H., & Nurhaliza, 

A. (2025). Islamic education narratives from the Turkistan Plain: Discovering the heritage 

of al-Zarnuji’s thoughts on Islamic professional teachers. Journal of Instruction and Islamic 

Religious Education, 1(1), 57-69. https://doi.org/10.63826/jiire.v1i1.6 

Ramsden, P. (2003). Learning to Teach in Higher Education (1st ed.). routledge. 
Rasyidi, R., Hafizoh, A., Masrom, M. binti, Astuti, D., Narongraksakhet, I., Husti, I., & Nurhaliza, A. 

(2025). Inquiry-based learning method: Is it effective in improving madrasah teacher social 
competence in student-centered learning. Journal of Instruction and Islamic Religious 
Education, 1(1), 29-44. https://doi.org/10.63826/jiire.v1i1.4 

Riyadi, S., Ali, N. F., Ningtyas, D. A., Widiyanah, I., & Bachri, B. S. (2025). Implementation of Deep 
Learning Approach in Improving the Quality of Learning at Darul Ilmi Elementary School 
Surabaya. Paradigm: Journal of Philosophy, Science, Technology, and Socioculture, 31(2), 648–
653. https://doi.org/https://doi.org/10.33503/paradigma.v31i2.2598 

Rizki, A. M., & Achadi, M. W. (2024). Independent Curriculum at Madrasah Tsanawiyah: Challenges 
and Problems of Fiqh Learning. JIIP - Scientific Journal of Educational Sciences, 7(11), 13077–
13084. https://doi.org/10.54371/jiip.v7i11.6287 

Saadah, T., Hidayat, S., & Rohaeni, A. (2025). Application of Deep Learning Approach in Fiqh 
Learning to Improve Critical Thinking of MTs Students Persis Katapang. JOURNAL OF 
IMPERATIVE SYNTAX: Journal of Social Sciences and Education, 5(6), 338–346. 
https://doi.org/https://doi.org/10.54543/syntaximperatif.v5i6.888 

Santiani, S. (2025). Literature Analysis: Deep Learning Approaches in Education. Nusantara 
Scientific Journal, 2(3), 50–57. https://doi.org/https://doi.org/10.61722/jinu.v2i3.4357 

Sugiyono, P. D. (2019). Sugiyono, Qualitative Quantitative Research Methods and R&D. In CV. 
Alfabeta, Bandung (Vol. 25). CV Alphabet. 

Suhartini, A., Nursobah, A., Basri, H., & Ruswandi, U. (2023). Analysis abilities of students about 
Islamic law materials in the context of daily life. Lantern Education: Journal of Tarbiyah and 
Teacher Training, 26(2), 230–241. 

Sukenti, D., Idris, N. S., Bonk, C. J., Hani’ah, H., Tupas, J. B., Febria, R., & Syafitri, W. (2025). 
Development of assessment rubric for writing narrative texts in madrasa: The 
implementation of the Bloom taxonomy. Journal of Instruction and Islamic Religious 
Education, 1(2), 87-104. https://doi.org/10.63826/jiire.v1i2.172 

Sukenti, D., & Fauzan, A. (2024). Self-esteem, Islamic Behavior, and Writing Assessment for 
Indonesian Language Madrasa Teachers: An Empirical Phenomenological 
Investigation. Nazhruna: Jurnal Pendidikan Islam, 7(3), 570-589. 
https://doi.org/10.31538/nzh.v7i3.31 

Sukenti, D., & Tambak, S. (2020). Developing Indonesian Language Learning Assessments: 
Strengthening the Personal Competence and Islamic Psychosocial of Teachers. International 
Journal of Evaluation and research In education, 9(4), 1079-1087. 
https://doi.org/10.11591/ijere.v9i4.20677  

https://doi.org/10.63826/jiire.v1i1.2
https://doi.org/10.24235/tarbawi.v10i2.19674
https://doi.org/10.63826/jiire.v1i1.6
https://doi.org/10.63826/jiire.v1i1.4
https://doi.org/10.63826/jiire.v1i2.172
https://doi.org/10.31538/nzh.v7i3.31
https://doi.org/10.11591/ijere.v9i4.20677


Doi: https://doi.org/10.25299/al-thariqah.2026.vol11(1).27570 

69 
 

Sukenti, D., & Tambak, S. (2023). Islamic Teacher's Ethical Behavior, Identity Formation, and 
Writing Assessment: A Phenomenological Inquiry. Al-Ishlah: Jurnal Pendidikan, 15(4), 
4943-4952. https://doi.org/10.35445/alishlah.v15i4.4570 

Sukenti, D., & Tambak, S. (2025). The impact of teacher professional identity and psychological 
capital on learning assessment: Exploring emotional intelligence in language 
teachers. Journal of Pedagogical Research, 10(1), 18-36. 
https://doi.org/10.33902/JPR.202638001 

Suwandi, Putri, R., & Sulastri. (2024). Educational Innovation Using Deep Learning Models in 
Indonesia. Journal of Civic and Political Education, 2(2), 69–77. 
https://doi.org/10.61476/186hvh28 

Tambak, S., & Sukenti, D. (2020). Strengthening Islamic behavior and Islamic psychosocial in 
developing professional madrasah teachers. Cakrawala Pendidikan: Jurnal Ilmiah 
Pendidikan, 39(1), 65-78. http://dx.doi.org/10.21831/cp.v39i1.26001  

Tambak, S., & Sukenti, D. (2024). Case-Based Learning Method in Learning: Is it Effective to 
Improve Teaching Skills of Madrasa Teachers in Indonesia? Journal of Learning for 
Development, 11(1), 151-164. https://doi.org/10.56059/jl4d.v11i1.763 

Tambak, S., & Sukenti, D. (2024). Student Involvement Within Islamic Teacher Education: For a 
Future Profession. QIJIS (Qudus International Journal of Islamic Studies), 11(2), 317-352. 
http://dx.doi.org/10.21043/qijis.v11i2.8141 

Tambak, S., & Sukenti, D. (2025). Islamic professional madrasa teachers and motivation for 
continuous development: a phenomenological approach. Journal of Education and 
Learning (EduLearn), 19(1), 81-90. https://doi.org/10.11591/edulearn.v19i1.21301 

Tambak, S., Amril, A., & Sukenti, D. (2021). Islamic Teacher Development: Counstructing Islamic 
Professional Teachers Based On The Khalifah Concept. Nazhuna: Jurnal Pendidikan 
Islam, 4(1), 117-135. https://doi.org/10.31538/nzh.v4i1.1055 

Tambak, S., Amril, M., Khairi, Z., & Sukenti, D. (2018, October). Development of Madrasah Teacher 
Professionalism by Strengthening the Khalifah Concept and Islamic Psychosocial 
Perspective. In International Conference on Islamic Education (ICIE 2018) (pp. 34-42). 
Atlantis Press. https://doi.org/10.2991/icie-18.2018.7 

Tambak, S., Hamzah, H., Ahmad, M. Y., Siregar, E. L., Sukenti, D., Sabdin, M., & Rohimah, R. B. (2022). 
Discussion method accuracy in Islamic higher education: the influence of gender and 
teaching duration. Cakrawala Pendidikan: Jurnal Ilmiah Pendidikan, 41(2), 507-520. 
http://doi.org/10.21831/cp.v41i2.40644 

Tambak, S., Mahfud, C., Latipah, E., & Sukenti, D. (2021). Professional Madrasah Teachers in 
Teaching: The Influence of Gender and the Length of Certification of Madrasah 
Teachers. Dinamika Ilmu, 21(2), 417-435. http://doi.org/10.21093/di.v21i2.3527   

Tambak, S., Sukenti, D., & Firdaus, F. (2024). Indigenous knowledge of Malay culture and Islamic 
professional madrasa teachers: a phenomenological investigation. International Journal of 
Evaluation and Research in Education (IJERE), 13(6), 4296-4306. 
https://doi.org/10.11591/ijere.v13i6.29650  

Tambak, S., Sukenti, D., bin Fatah, M. M. U. H., bin Fatah, M. D. U. H., & Zakaria, G. A. N. (2025). 
SHAPING ISLAMIC HIGHER EDUCATION IN RIAU’S MALAY CONTEXT IN THE THOUGHT 
OF HAJI ZAINI KUNIN. MIQOT: Jurnal Ilmu-ilmu Keislaman, 49(1), 1-21. 
http://dx.doi.org/10.30821/miqot.v49i1.1336 

Tambak, S., Sukenti, D., Razak, A. Z. A., Agustina, A., Ahmad, K. A., Firdaus, F., & Syarif, M. (2025). 
Continuous professional development for madrasa teacher professionalism: engaging 
motivation for engagement. International Journal of Evaluation and Research in Education 
(IJERE), 14(4), 3171-3182. https://doi.org/10.11591/ijere.v14i4.33501 

Tsingos, C., Bosnic-Anticevich, S., & Smith, L. (2015). Learning styles and approaches: Can 
reflective strategies encourage deep learning? Currents in Pharmacy Teaching and Learning, 
7(4), 492–504. https://doi.org/10.1016/j.cptl.2015.04.006 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes (1st ed., 
Vol. 86). Harvard university press. 

Wada, F. H., Pertiwi, A., Hasiolan, M. I. S., Lestari, S., Sudipa, I. G. I., Patalatu, J. S., Boari, Y., Ferdinan, 
F., Puspitaningrum, J., & Ifadah, E. (2024). Buku ajar metodologi penelitian (Sepriano & Efitra 
(eds.)). PT. Sonpedia Publishing Indonesia. 

https://doi.org/10.35445/alishlah.v15i4.4570
https://doi.org/10.33902/JPR.202638001
http://dx.doi.org/10.21831/cp.v39i1.26001
https://doi.org/10.56059/jl4d.v11i1.763
http://dx.doi.org/10.21043/qijis.v11i2.8141
https://doi.org/10.11591/edulearn.v19i1.21301
https://doi.org/10.31538/nzh.v4i1.1055
http://dx.doi.org/10.21831/cp.v41i2.40644
https://doi.org/10.11591/ijere.v13i6.29650
http://dx.doi.org/10.30821/miqot.v49i1.1336
https://doi.org/10.11591/ijere.v14i4.33501


Doi: https://doi.org/10.25299/al-thariqah.2026.vol11(1).27570 

70 
 

Wafa, A., Syarifah, S., & Nadhif, M. (2025). Transformation of Islamic Religious Education Learning 
Based on Deep Learning: From a Memorization Approach to Value Internalization. 
Academicus: Journal of Teaching and Learning, 4(2), 103–116. 
https://doi.org/10.59373/academicus.v4i2.95 

Widodo, W., Hoogervorst, T. G., Syarif, M., Yueming, L., Mamat, M., Fauziah, V. N., & Suyitno, S. 

(2025). The impact of professional commitment on madrasa teacher performance: A study 

of professional learning communities in Indonesian madrasa. Journal of Instruction and 

Islamic Religious Education, 1(2), 105-120. https://doi.org/10.63826/jiire.v1i2.173 

Wijaya, M. H. dwi, & Mashud, M. (2020). Social Media Consumption for Students: A Study on Tik 
Tok Hyperreality. Al-Mada: Journal of Religion, Social, and Culture, 3(2), 170–191. 
https://doi.org/10.31538/almada.v3i2.734 

Yasin, M. M. H. bin F., Restyani, D., Ahmad, M., Abdel-Latief, S., Dhuhani, E. M., Ismawan, Y., & Fidzi, 
R. (2025). Wahdah method for madrasah teacher professionalism: Is it effective for 
improving al-Qur’an reading skill?. Journal of Instruction and Islamic Religious 
Education, 1(1), 45-55. https://doi.org/10.63826/jiire.v1i1.5 

Zis, S. F., Effendi, N., & Roem, E. R. (2021). Changes in Communication Behavior of Millennials and 
Generation Z in the Digital Era. Satwika : Cultural Studies and Social Change, 5(1), 69–87. 
https://doi.org/10.22219/satwika.v5i1.15550 

 

https://doi.org/10.63826/jiire.v1i2.173
https://doi.org/10.63826/jiire.v1i1.5

